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1. Introduction

The Level 4 Certificate for Music Educators (CME) is for those involved in planning, leading 
and evaluating musical learning activities for children and young people. The qualification 
aims to encourage music educators of all kinds to develop new skills, consolidate their 
understanding, and build reflective practice, in order to enhance the experience of music 
education for the children and young people with whom they work. 

The CME aims to: 

• support inspiring, progressive and motivational learning resulting from the effective
work of music educators;

• be relevant to all music educators regardless of the musical context of their work and
stage in career;

• offer music educators the opportunity to improve their skills, knowledge and
understanding of the principles and practice of working with children and young
people;

• enhance professional practice in music education to the benefit of schools, local
authorities and other organisations or individuals that employ music educators. Be
accessible to busy music educators through being made up of units that can be
achieved in a flexible manner;

• offer a potential route of progression from the Level 3 Certificate for Creative and
Cultural Practitioners Working with Children and Young People;
(http://register.ofqual.gov.uk/Qualification/Details/600_6722_6)

• facilitate progression to higher level qualifications.

Any professional, regardless of their field, continues to develop their knowledge and skills 
throughout their career. This can be done informally through personal study and practice or 
formally through courses and qualifications. The CME has been designed by the music 
education sector to support formal professional development so that music educators can 
continue to develop their knowledge and skills. It does not replace training as a musician, 
teacher or facilitator, or support the development of musical technique. The CME has also 
been placed on the Qualifications and Credit Framework (QCF) at level 4 and receives 32 
credits. It will be offered by a range of course providers around the country. 

1.1 Who is eligible? 

Candidates for the CME will already be engaged as music educators, working in a variety of 
settings, including, but not limited to: early years settings; schools; pupil referral units; youth 
justice settings; health and well-being settings; theatres; arts centres and cultural venues; 
community organisations; private homes, and outdoor settings (e.g. festivals/carnivals).  

When choosing which elements of their work they will present for assessment, learners need 
to have access to approved Internal Assessors to observe and record their work, engage in 
professional discussions, and provide other expert input as appropriate. This will be done by 
engaging with an approved course provider (see Section 3). 
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The work will need to be sustained over a period of at least six months (typically a year) to 
enable learners to provide evidence of their ability to meet the qualification requirements and 
to engage with a number of children and young people with different needs and aspirations, 
over time. Work may be conducted in one or more learning modes, including teaching, 
leading, directing or facilitating musical activities with individuals, groups, or whole classes. 

1.2 Entry requirements 

There are no specific entry requirements for the qualification, and learners need not have 
any formal qualifications in music or in working with children and young people in order to 
enrol. Course providers will, as part of their validation process, put in place a mechanism for 
conducting initial assessments of individuals registering for the qualification, to ensure that 
they: 

• have a level of competence in music practice and knowledge which is appropriate to
the learning settings in which they are working;

• have appropriate musical, communication and interpersonal skills to enable them to
inspire confidence in, and elicit musical responses from the children and young
people with whom they work;

• are able to cope with the learning and assessment demands of the qualification.

Course providers will also be responsible for ensuring learners have a current DBS 
certificate. 
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2. What does the CME consist of?

The CME is made up of six units, each of which relates to specific knowledge and/or skills 
that music educators need to demonstrate in order to work with children and young people. 
These are placed within three subject areas: 

• Musical learning
• Being a music educator
• Professional values and practice

Unit 
no. 

Unit title Level Credi
t 

Guided 
learning 
hours 

Musical learning 

1 Understanding children and young people’s musical 
learning  

4 7 45 

Being a music educator 

2 Planning, facilitating and evaluating children and 
young people’s musical learning   

4 10 45 

3 Professional development and reflective practice in 
music education 

4 5 35 

Professional values and practice 

4 Promoting children and young people’s positive 
behaviour 

3 4 25 

5 Equality, diversity and inclusion in musical learning 3 3 15 

6 Safeguarding the welfare and well-being of children 
and young people in musical learning 

3 3 20 

Music educators will need to complete all of the units to achieve the CME qualification. 

Assessment will be through a Portfolio of Evidence, including practical demonstration in the 
real work environment. To avoid learners having to repeat learning or undertake 
unnecessary courses of study, evidence of prior learning and experience may also be 
considered as a basis for determining whether a learner can demonstrate that they can meet 
the assessment requirements for one or more units. 

Units may be approached in any order, and each will have its own discrete assessment 
items. Given the holistic nature of work as a music educator, elements of many of the units 
will naturally be approached simultaneously.  
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Unit 2: Planning, 
facilitating and 

evaluating children and 
young people’s musical 

learning 

Unit 1: Understanding children and young people’s 
musical learning 

Unit 3: Professional 
development and 

reflective practice in 
music education 

Unit 4: Promoting children 
and young people’s 
positive behaviour 

Unit 5: Equality, diversity 
and inclusion in musical 

learning 

Unit 6: Safeguarding the 
welfare and well-being of 

children and young people 
in musical learning 

2.1 Assessment methods 

The qualification will be assessed through a portfolio of evidence, including:

• Written assignments
• Practical demonstrations
• Professional discussions

The table below shows how these could map onto individual units: 

Unit Unit title Level Credit Portfolio of evidence 
1 Understanding children and 

young people’s musical learning 
4 7 Written assignments 

(2500 – 3500 words in total) 
2 Planning, facilitating and 

evaluating children and young 
people’s musical learning   

4 10 2 x 20 minute digital video 
recordings of continuous 
teaching, supported by 
written evidence 

D
igital video, recorded 

observations and supporting 
evidence

3 Professional development and 
reflective practice in music 
education 

4 5 Professional 
Development 
Plan 

D
igital video of professional 
discussions and recorded 

observations 

4 Promoting children and young 
people’s positive behaviour 

3 4 

5 Equality, diversity and inclusion 
in musical learning 

3 3 

6 Safeguarding the welfare and 
well-being of children and young 
people in musical learning 

3 3 

A suggested, though not compulsory, route through the qualification would be:
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2.2 Progress through the qualification 

In order to complete the qualification, learners will need to work with a course provider, 
which may be either a music hub or other organisation validated by the Associated Board of 
the Royal Schools of Music (ABRSM). Whilst individuals may, if they choose, prepare some 
of the assessment items alone, they will nevertheless need the support of a course provider 
in order to access opportunities for peer observation and observation of their own teaching, 
as well as expert witness testimony and other guidance including professional discussions. 
Learners working for an organisation such as a music hub may, once the hub is established 
as a course provider, proceed through the qualification alongside their usual working 
practices.  

Learners will register for the qualification through a course provider at the outset of their 
studies. Typically, the qualification will be completed within one year of registration, although 
two will be allowed. Each course provider will set its own dates for submission of the 
Portfolio. The course provider will then forward the requisite assessment items to ABRSM for 
moderation.   

2.3 Required assessment items 

Once submitted to the course provider, the Portfolio of evidence will be marked by Internal 
Assessors nominated by the course provider and ratified by ABRSM. The following items will 
then be forwarded to ABRSM for moderation: 

• The structured written assignments of 2500 - 3500 words (Unit 1)
• Two digital video recordings of 20 minutes of continuous teaching, with the following

supporting evidence: contextual statement; lesson plan; pupil evaluation; teacher
evaluation; recorded observation report (Unit 2)

• The Professional Development Plan (PDP), with associated professional discussion
report (Unit 3)

The rationale for this is as follows: 
• ABRSM, as the external awarding organisation, samples all forms of assessment

used in the qualification, to ensure their rigour
• ABRSM has access to direct evidence of the learner at work, enabling it to assess

the quality of work submitted, including a live demonstration of teaching

The Portfolio will be marked by appropriately qualified and trained Internal Assessors, 
employed by the course provider. 

2.4 Portfolio of evidence 

The Portfolio of evidence will be created by the learner over the course of study, with 
the support of the course provider, and may be tackled in any order (see section 2 
above).  
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• the required assessment items (see section 2.3 above);
• recorded observation and professional discussion reports covering units 4, 5 and 6,

completed and signed off by the Internal Assessor;
• supporting evidence: statements of intent and context; aims; feedback from informal

lesson observations; plans; evaluations; reflections; resources; written summaries;
policies; evidence of current DBS certificate etc.

The Portfolio can be divided into sections which reflect the units and, to support learners, 
each unit has an associated assessment item, enabling them to gauge their progress 
through the qualification as a whole. More experienced learners can progress more quickly 
through the units, inviting observations and discussions as soon as they are ready for them. 
Less experienced learners can take more time to prepare, and may need more informal 
observations before attempting the formal assessment. 

There are three distinct elements to the Portfolio of evidence:
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3. Course providers

The Course Director is responsible for all organisational and financial matters, as well as the 
overall quality of the course provision. 

The nominated QA lead, who may also be the Course Director, is responsible for all matters 
relating to the internally assessed items of the qualification, including maintaining an audit 
trail, archiving exemplar material and consistency of standards. S/he will also provide any 
necessary additional guidance and support for the organisation’s Internal Assessors. 

Internal Assessors, who may be drawn from the teaching staff on the course, will be qualified 
and occupationally competent individuals nominated by the organisation and approved by 
ABRSM. They will undertake the following assessment responsibilities: 
• marking of required assessment

items;
• formal recorded observations;
• leading professional discussions.
Note: Internal Assessors may not take part in any discussion to do with preparing
assessment items, such as informal observations, discussions around preparation of the
PDP etc.

Teaching staff are those responsible for the design and delivery of the course, and may act 
as mentors to course participants. In addition to providing specific inputs, they will guide 
reading and personal reflection, arrange observations of colleagues and peers, and provide 
informal feedback on work in development. 

Course providers are the organisations whom ABRSM recognises as suitably qualified to 
lead courses preparing learners for the qualification. Typically, the structure required is 
as follows:

Nominated Quality 

Assurance (QA) lead

Internal assessors

Teaching staff

Course 
Director
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4. Definitions of terminology

Partners are the organisations, staff, and/or participants that are likely to be involved in the 
planning, facilitation and/or evaluation of musical learning within the setting in which the 
learning takes place. This may include children and young people themselves, 
parents/carers and other supporters, fellow professional musicians, employers, staff, 
colleagues and teachers. 

Resources and learning materials will be dependent on the learners’ needs but may 
include ICT/music technology, appropriate repertoire and/or creative resources. 

Policies and procedures are those that are relevant to the setting and which promote 
positive behaviour, for example: behaviour policy; rewards and sanctions; dealing with 
conflict; inappropriate verbal behaviour; anti-bullying; attendance; codes of conduct; and 
other relevant codes of practice. 

Inappropriate behaviour is behaviour which conflicts with the accepted values and beliefs 
of the setting and society. Inappropriate behaviour may be demonstrated through speech, 
writing, non-verbal behaviour or physical abuse. 

Barriers to learning and diverse learning needs may include; economic; social; physical; 
behavioural; cultural; or cognitive. 

Evidence or concerns that a child or young person has been abused, harmed or 
bullied, or may be at risk of harm, abuse or bullying includes: disclosure; allegations; and 
signs and indicators of abuse. 

Learning outcomes are statements of what a learner is expected to know, understand or be 
able to do as a result of the process of learning. 

Assessment criteria are descriptions of the requirements a learner is expected to meet to 
demonstrate that learning outcomes have been achieved. 

Credit value indicates the size of the unit, i.e. the amount of time a learner at the level of the 
unit is expected to take, on average, to complete the learning outcomes of the unit to the 
standard determined by the assessment criteria (1 credit = 10 hours of learning time). 

Guided learning hours indicate the number of hours of teacher-supervised or direct study 
time that will normally be required to assimilate knowledge and/or skills for each unit, 
assuming limited previous knowledge or experience. 



Certificate for Music Educators/Assessment Framework 

 


© The Associated Board of the Royal Schools of Music 2019 

5. Unit outlines

Unit 1: Understanding children and young people’s musical learning 

Unit 1 summary 

This unit focuses on learners’ understanding of the value of musical learning for children and 
young people, and how it can enrich their life experiences. Learners will explore ways of 
working which keep musical interaction at the heart of the learning experience, and compare 
different pedagogical approaches, suitable to different contexts and learning needs.  

The unit aims to give learners the opportunity to demonstrate their understanding of both the 
philosophy and values behind music education, and the ways in which these are expressed 
in particular contexts, most importantly those which the learner has personally experienced, 
whether through observation or in a leadership role. 

The structured written assignments allow learners to demonstrate their knowledge, skills and 
understanding from three different perspectives, all contextualised to live teaching and/or 
observation experience: the philosophy and values of music education; reviews of available 
resources, and an analysis of pedagogical approaches the learner has experienced. 

Learning outcomes Assessment Tasks 
1.1. Understand why music is important 
to children and young people 

1.1.1 Explain why many children and young 
people value music 
1.1.2 Explain how music education can help 
children and young people develop their skills, 
knowledge and understanding of music to 
enhance their existing musical affinities 

1.2. Understand how children and 
young people engage in learning music 

1.2.1 Explain why music and musical learning is 
important for children and young people 
1.2.2 Explain how children and young people can 
develop and improve as performers, composers 
and critical listeners through: 
a) learning music in a way that places music

making and musical communication at the
heart of their learning experience

b) engaging with music from a range of
styles, genres and cultures

c) working with and without notations
d) improvising
e) understanding and using a range of

appropriate ICT and music technology
f) working on their own or in groups,

including peer learning
g) listening and appraising their own and

others musical performances, technique
and compositions

1.3. Understand the purposes of 
children and young people experiencing 
and learning music 

1.3.1 Explain how music can benefit the whole 
child or young person by enhancing their 
aesthetic, spiritual, social, emotional and 
intellectual development 
1.3.2 Explain how participation in music and 
music-making can: 



Certificate for Music Educators/Assessment Framework 

 ��

© The Associated Board of the Royal Schools of Music 2019 

a) support creativity and creative development
for children and young people

b) benefit children and young people in their
personal development and other aspects of
learning

1.4. Understand different pedagogical 
approaches and how they are used to 
meet the needs of children and young 
people learning music 

1.4.1 Analyse different pedagogical approaches 
and their value in musical learning 
1.4.2 Explain how different pedagogical 
approaches are applied in different settings and 
learning modes, giving consideration to: 

a) formal, non-formal and informal learning
b) current initiatives, policies and their influence

1.4.3 Describe the application of a range of 
teaching strategies and, where relevant, their 
links to learning styles 

Unit 1 assessment requirements 

After following a course of study, including personal reading and observations of colleagues 
at work, learners will complete 3 written assignments totalling 2500-3500 words structured 
as follows: 

Section Suggested word 
count 

Assessment tasks 
covered 

1. Why music is important to children
and young people

750 – 1000 words 1.1.1 & 1.1.2, 1.2.1, 1.3.1 
& 1.3.2 

2. Review of resources 1000 – 1500 
words 

1.2.2 a) – g) 

3. Analysis of approaches 750 – 1000 words 1.4.1 - 1.4.3 

In Section 1, learners will outline the value and importance of music and musical learning to 
children and young people, particularly those with whom they work. As well as larger 
philosophical issues, writing should cover specific, concrete examples of ways in which 
musical learning has enhanced children and young people’s learning not only in music itself, 
but in their wider lives. 

In Section 2, learners will explore a range of available resources – both physical and digital – 
looking to identify those which place music making and musical communication at the heart 
of the learning experience, and are suitable to the needs and aspirations of the children and 
young people with whom they are working. 

Each resource should be clearly identified, preferably with a thumbnail picture, ISBN 
number etc. A short description of its salient features should be followed by a brief analysis 
of how, and how successfully, it could be used with the children and young people with 
whom the learner is working.  
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• Music from a range of styles, genres and cultures
• Working with and without notation
• Improvising and composing
• ICT and music technology
• Individual and group work, including peer learning
• Listening and appraising own performance and technique

Some resources will naturally cover more than one area, but as a whole the review must 
contain evidence of all areas. In all cases learners will need not only to describe the 
resource itself, but also the strategies employed to ensure its musical use in the particular 
context in which they are working. 

Section 3, the analysis of approaches, encourages learners to scrutinise closely the 
relationship between various pedagogical approaches and the live teaching context in which 
they are being applied. Through observing colleagues and peers, and drawing on their own 
experience, learners can demonstrate their understanding of different pedagogical 
approaches, and of their suitability to various settings and learning modes, including formal, 
non-formal and informal.  

The written assignments should make reference to learners’ own experience and personal 
practice, using practical examples to illustrate points raised. Learners will not only 
demonstrate their understanding of the content of the unit, but also specific ways in which 
they have responded to the identified needs and aspirations of those with whom they are 
working. 

During the course of identifying and evaluating a range of resources, learners will need to 
pay attention to each of the following areas:
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Unit 2: Planning, facilitating and evaluating children and young people’s musical 
learning 

Unit 2 summary 

This unit focuses on the cycle of planning, delivering, and evaluating musical learning. Using 
their own practice as an exemplar, learners will explore ways in which they can improve it, 
maximising both its impact and the attainment of the children and young people with whom 
they are working.  

The assessment focuses on two lessons/sessions with the same group of learners/pupils, 
one in the early stages of a series of lessons/sessions and one towards the end. Continuous 
digital video recordings of 20 minutes drawn from each are supported by specific evidence 
covering planning and evaluation, and a recorded observation report from an Internal 
Assessor. This allows learners to demonstrate their knowledge, skills and understanding of 
the processes of planning, delivering and evaluating lessons/sessions, and illustrate ways in 
which their progress has developed over time. 

Learning outcomes Assessment tasks 
2.1 Be able to plan musical 
learning for children and 
young people 

2.1.1  Plan and agree learning objectives that are 
appropriate to: 
a) the setting in which musical learning will take place
b) the learning mode
c) the age, needs, prior experience and expectations of

children and young people
2.1.2 Design musical learning activities that meet the 
learning objectives and which: 

a) promote a sense of ownership, enjoyment and
engagement in participants

b) are appropriate to the setting, learning mode and age
of the participants

c) promote the development and/or improvement of the
musical skills, knowledge and understanding of
participants through appropriately differentiated
activities

d) promote and support sustained progressive musical
learning

e) are appropriate to the specific needs of all children
and young people

f) take account of reflection on previous similar activities
2.1.3 Prepare a range of appropriate repertoire, resources 
and/or learning materials to support musical learning 
activities 
2.1.4 Plan how the process, outcomes and impact of 
musical learning activities will be evaluated against learning 
objectives 

2. 2 2.2 Be able to prepare the 
environment for musical 
learning activities with children 
and young people 

2.2.1 Prepare learning environments that: 
a) meet the technical and creative requirements of the

planned musical learning activities
b) are appropriate for the age range of the children and

young people involved
c) meet any particular needs/interests of children and

young people
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d) minimise barriers to learning
2.2.2 Identify potential risks or hazards that could affect the 
health and safety of children and young people in the 
learning environment 
2.2.3 Take actions to minimise risks and remove hazards 

2.3 Be able to lead and 
facilitate musical learning 
activities for children and 
young people 

2.3.1 Select and use appropriate strategies, resources 
and pedagogical approaches that will: 

a) support, challenge and inspire children and young
people to engage in, play, listen to and perform music
in ways that develop their personal and musical
competencies and understanding

b) nurture musical potential and promote independent
learning and music making

c) motivate musical creativity and the skills and
confidence to communicate musically

d) promote the inclusion of all participants in musical
learning activities

e) support children and young people, as appropriate, to
set and achieve personal goals and pursue
progression pathways

f) promote physical, emotional and intellectual well-
being

2.3.2 Demonstrate appropriate technical, musical and 
artistic concepts and skills in a musical way 
 2.3.3 Communicate music by: 

a) making music confidently, fluently and expressively
b) showing an understanding of the musical genre
c) modeling a range of potential musical outcomes for

children and young people
2.3.4 Explore ways to integrate own musical interests and 
expertise within learning processes 
2.3.5 Analyse learning situations throughout musical 
learning activities in order to: 

a) adapt facilitation strategies, resources and equipment
as appropriate, such that they continue to meet the
needs of children and young people

b) support sustained progression in learning
2.3.6 Support and encourage children and young people to 
develop and adopt safe and appropriate techniques in 
music-making, including as appropriate, the handling of 
musical instruments and other resources 
2.3.7 Use a range of appropriate musical assessment 
techniques/methods to support and evidence the 
evaluation of children and young people’s progress and 
achievements in relation to their personal goals and 
learning objectives 

2.4 Be able to evaluate the 
effectiveness of musical 
learning activities 

2.4.1 Gather feedback from children and young people on 
their learning experience and use this to evaluate own 
planning and delivery, and participant outcomes 
2.4.2 Seek and collate feedback from partners and other 
stakeholders on the process and outcomes of the musical 
learning activities 
2.4.3 Evaluate the effectiveness of the musical learning 
activities against the learning objectives in order to: 
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2.4.3 Evaluate the effectiveness of the musical learning 
activities against the learning objectives in order to:

a) inform the planning of learning activities in future
b) identify areas for own improvement and possible 

opportunities for further development in facilitation
c) determine their overall impact on learners and learning

2.5 Be able to build 
relationships and collaborate 
with partners and participants 
to support musical learning 

2.5.1 Define the characteristics of effective partnerships in 
planning, delivery and legacy of musical learning activities 

2.5.2 Explain why developing and managing effective 
partnerships is important when planning and facilitating 
musical learning activities with children and young people 

2.5.3 Build relationships and collaborate with partners and 
participants, as appropriate. This may include, for example: 

a) negotiating and agreeing working arrangements
b) agreeing fees/budget and other resources
c) agreeing roles and responsibilities of self and others
d) agreeing learning objectives and planning musical 
learning activities

Unit 2 assessment requirements 

Based on their current working practice, learners will plan, deliver and evaluate two 
lessons/sessions with the same group of learners/pupils, with sufficient space between them 
for progression, providing the following evidence to support the submission: 

• Introductory contextual statement  including the following information: age and prior
experience of pupils; place of the lessons/sessions within the series; involvement of
partners and how roles were negotiated, (if relevant); how the work environment was
prepared and any barriers to learning minimised, and a short rationale for the choice of
pedagogical strategies and activities

• Lesson plans using either  a template in use in the learner’s workplace, an alternative
model suitable to the context in which the learner is working, or the sample one
provided in appendix 1

• Continuous digital video recordings of a 20 minute extract (or the whole
lesson/session where this is the case) from each of the two lessons/sessions presented
(40 minutes in total). These are to be supported by copies of any resources used, taking
due account of any photocopying restrictions, and the permission release for filming

• Records of pupil evaluation using any appropriate method: notes of verbal feedback,
extracts from pupil journals, a template in use in the learner’s workplace, or the one
provided in appendix 1

• Records of reflective evaluation using any appropriate method: discursive prose, a
template in use in the learner’s workplace, or the one provided in appendix 1. These
should also include the results of any formative/summative assessment undertaken
during the lesson

• Recorded observation reports covering the same lessons/sessions, completed by the
internal assessor using the pro forma provided in appendix 2
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Given the holistic nature of this unit, assessment criteria will often be met in more than one 
component, but the evidence base provided will, taken as a whole, enable assessors to 
determine that all have been met, or exceeded. 

Guidance on the recorded lessons/sessions 

The lessons/sessions should follow a clear structure, and include a balance of activities 
which integrate technical and general musical development. There should be opportunities 
for the participants to take part in a variety of musical activities, including listening, 
appraising, responding, creating and performing.  

Where possible, the camera should be placed in order to give a view of all participants, and 
the relevant permissions must have been sought, either via the setting in which filming takes 
place, or by learners themselves. These should be submitted together with the recordings. 

Where lessons/sessions are longer than 20 minutes, submissions should consist of an 
unedited extract. Where lessons/sessions are 20 minutes in total, then the whole 
lesson/session should be presented. 

Note: Since the recorded lessons/sessions must be those documented in the recorded 
observation reports, learners are strongly advised to conduct several preparatory recordings, 
both to iron out any technical difficulties and to contribute positively to their own reflective 
practice. The rationale for having two digital video recordings is to enable the learner to 
demonstrate progression over time, and this should be taken into account when choosing 
which recordings to put forward for assessment. 
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Unit 3: Reflective practice and professional development in music education 

Unit 3 summary 

This unit focuses on ways in which learners can work to ensure their ongoing effectiveness, 
using reflective practice to improve their work, and planning for further professional 
development.  

Through their course provider, discussions with colleagues and peers, and their own 
reflections, learners will be engaged throughout the qualification in a cycle of reflective 
practice and professional development. This unit brings this cycle into focus, giving it a 
theoretical underpinning as well as a clear practical element, relating to the learner’s own 
needs both globally, and in relation to the specific contexts in which they work. 

At the beginning of the course, learners will engage in an exercise which encourages them 
to reflect on their starting point as a music educator. This unit returns to that baseline 
reflection and builds upon it throughout the course of study, engaging learners in a process 
of reflection, research and target-setting which will enable them actively to pursue their own 
professional development. 

The focus of the unit is the development of a Professional Development Plan (PDP). In the 
context of an understanding of various models of reflective practice, learners are 
encouraged to look at their own practice in the light of one or more of them, and to identify 
ways in which they can progress. Once identified, through dialogue with the course provider, 
these are expressed in a concrete form, the PDP, complete with specific timelines. 

In the PDP, learners are encouraged to present as wide as possible a range of ways in 
which they might improve their own practice, not limited to formal training opportunities. 
These may include informal training, reading, attending meetings, observing colleagues and 
peers, refreshing or learning new skills and/or developing original resources. 

In the professional discussion which follows, learners will be able to demonstrate ways in 
which they can adapt both their own practice and their professional development plans in the 
light of identified needs, showing awareness of the way in which their own role fits into the 
wider context of music education. 

Learning outcomes Assessment tasks 
3.1 Be able to improve personal 
effectiveness through reflective 
practice 

3.1.1 Compare models of reflective practice 
3.1.2 Explain the importance of reflective practice to 
improve performance 
3.1.3 Use reflective practice and feedback from others 
to improve own performance 
3.1.4 Evaluate how own practice has developed and 
improved through: 

a) reflection on best practice
b) reflection on challenges, failures and mistakes

3.2 Understand how own role fits 
into the broader music education 
context 

3.2.1 Explain how own role fits into the broader music 
education context 
3.2.2 Identify opportunities for progression in own role 
and in wider creative, cultural and education contexts 
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3.3 Understand that principles of
professional development 

3.3.1 Explain the importance of continually improving 
own knowledge and practice in music and music 
education 
3.3.2 Explain how to overcome potential barriers to 
professional development, for example cost, time, and 
access 
3.3.3 Compare the use of different sources and 
systems of support for professional development 
3.3.4 Explain factors to consider when selecting 
opportunities and activities for keeping knowledge and 
practice up to date 

3.4 Be able to prioritise goals 
and targets for own professional 
development 

3.4.1 Evaluate own knowledge and performance 
against professional standards and benchmarks 
3.4.2 Prioritise development goals and targets to meet: 

a) expected standards of practice
b) the needs of those who are likely to participate

in musical learning
c) current needs in music education provision

3.5 Be able to prepare a personal 
professional development plan 

3.5.1 Select learning opportunities to meet 
development objectives and reflect personal learning 
style 
3.5.2 Produce a plan for own professional 
development, using an appropriate source of support 
3.5.3 Establish processes to evaluate effectiveness of 
the plan 

3.6 Be able to adapt to changing 
roles and contexts in music 
education 

3.6.1 Use personal development and reflective practice 
to respond and adapt to: 

a) meet the needs of those who participate in
musical learning

b) align with changing roles and contexts within
music education

Unit 3 assessment requirements 

The assessment for this unit consists of two elements: 

Element Assessment criteria covered 
Professional Development Plan 
(PDP) 

3.5.1, 3.5.2, 3.5.3 

Professional Discussion 3.1.1 – 3.1.4, 3.2.1 & 3.2.2, 3.3.1 – 3.3.4, 3.4.1 & 
3.4.2, 3.6.1 

Guidance on preparation of the PDP 

The PDP, which should be created using either a template in use in the learner’s workplace 
or the one provided in appendix 1, sets out the goals, strategies and outcomes of future 
learning and training. The plan should clearly define time frames, activities and outcomes 
to meet the defined goals, and, where relevant, specify dates for meetings with 
teachers/supervisors or line managers.  
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The PDP, which forms the basis of the professional discussion which follows, will show the 
result of learners' own research and reflection, reading, study and discussion with course 
provider staff, colleagues and peers. It should begin with a short summary of the start point 
reflection undertaken at the beginning of the course, and show ways in which learners’ 
thinking has moved on over time. 

Guidance on the professional discussion 

The discussion, which must be recorded in digital video format, should last no less than 20 
minutes, and will follow this structure: 

• Learners will present a summary of their understanding of existing models of reflective
practice and explain its importance in improving performance

• Learners will then go on to illustrate, with evidence drawn from their own experience,
ways in which they have used reflective practice to improve performance, and evaluate
how own practice has developed through reflection on best practice, challenges, failures
and mistakes

• Learners will then introduce their PDP, identifying its main features and outlining the
opportunities for progression they have identified

• Learners will, through reference to the PDP and drawing on specific examples in their
own experience, explain the importance of continually improving their own knowledge
and practice in music and music education, of how to overcome potential barriers to
professional development and the factors to consider when selecting opportunities and
activities for keeping knowledge and practice up to date

• Through structured questioning, learners will then be led to explore ways in which they
might use personal development and reflective practice to respond and adapt to meet the
needs of those who participate in musical learning, and align with changing roles and
contexts within music education (see above)

The resulting report, created using the pro forma in appendix 2 will be placed in the learner’s 
Portfolio. 
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Unit 4: Promoting children and young people’s positive behaviour 

Unit 4 summary 

This unit focuses on learners’ understanding of the policies and procedures in their own 
workplace, and on ways in which they can both promote positive behaviour and manage 
behaviour which is inappropriate, or challenging.  

In this unit, learners can demonstrate their understanding of the factors impacting upon 
children and young people’s behaviour, and how they can actively work within specific 
contexts to manage it appropriately to maximise the experience for all participants. Based 
upon their own experience, the policies and procedures of the context in which they are 
working, and observation of colleagues and peers at work, learners will be able to present 
ways in which they have adapted their work to take account of behaviour management 
issues, and how the knowledge and experience they have equips them for unexpected and 
even critical situations. 

Learning outcomes Assessment tasks 
4.1 Understand policies and 
procedures for promoting 
children and young people’s 
positive behaviour 

4.1.1 Summarise the policies and procedures of a 
chosen setting relevant to the promotion of children and 
young people’s positive behaviour 
4.1.2 Explain how the policies and procedures of a 
chosen setting support children and young people to: 
a) feel safe
b) make positive contributions
c) develop social and emotional skills
d) understand expectations and limits

4.1.3 Explain the benefits of applying boundaries and 
rules for children and young people’s behaviour in 
accordance with the policies and procedures of a 
chosen setting 

4.2 Be able to promote children 
and young people’s positive 
behaviour 

4.2.1 Explain the benefits of actively promoting positive 
aspects of behaviour and how this is linked to 
motivation 
4.2.2 Establish ground rules with children and young 
people which underpin appropriate behaviour and 
respect for others 
4.2.3 Implement strategies for promoting positive 
behaviour according to the policies and procedures of 
the setting 
4.2.4 Demonstrate realistic, consistent and supportive 
responses to children and young people’s behaviour 
4.2.5 Provide an effective role model for the standards 
of behaviour expected within the setting, such as self-
discipline and self-control 

4.3 Be able to manage 
inappropriate behaviour in 
children and young people 

4.3.1 Implement strategies for managing inappropriate 
behaviour and/or minimising disruption caused by 
inappropriate behaviour of children and young people 
according to the policies and procedures of a chosen 
setting 
4.3.2 Apply and model rules and boundaries 
consistently and fairly, according to the age, needs and 
abilities of children and young people 
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4.3.3 Explain the sorts of behaviour or discipline 
problems that should be referred to others and to whom 
these should be referred 

4.4 Be able to respond to 
challenging behaviour in children 
and young people 

4.4.1 Identify patterns and triggers which may lead to 
inappropriate behavioural responses 
4.4.2 Take appropriate action to pre-empt, divert or 
defuse potential flash points 
4.4.3 Use agreed strategies for dealing with challenging 
behaviour according to the policies and procedures of 
the setting 
4.4.4 Assess and manage risks to own and others’ 
safety when dealing with challenging behaviour 
4.4.5 Support children and young people to identify the 
situations and circumstances which trigger 
inappropriate behavioural responses and ways of 
avoiding these from happening 
4.4.6 Recognise and take immediate action to deal with 
any bullying, harassment or oppressive behaviour 
according to the policies and procedures of the setting 

Unit 4 assessment requirements 

The assessment for this unit consists of two elements: 

Element Assessment criteria covered 
Professional 
discussion 

4.1.1 – 4.1.3, 4.2.1, 4.3.4, 4.4.1 

Recorded 
observation 4.2.2 – 4.2.5, 4.3.1 & 4.3.2, 4.4.2 & 4.4.3 

Guidance on the professional discussion 

The discussion, which must be recorded in digital video format, should last no less than 15 
minutes, and will follow this structure: 

• Learners will present a summary of policies and procedures relevant to the promotion
of children and young people’s positive behaviour, with specific reference to their own
practice

• Learners will then explain how these policies and procedures support children and
young people to: feel safe; make positive contributions; develop social and emotional
skills; understand expectations and limits, giving examples drawn from their own
experience

• Through structured questioning, learners will then be led to explore the benefits of
applying boundaries and rules in accordance with these procedures, and of actively
promoting positive aspects of behaviour, including how this is linked to motivation,
and describe how they would respond to a given scenario involving the management
of challenging behaviour
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• Drawing on their own experiences, learners will then explain the sorts of behaviour
or discipline problems that should be referred to others and to whom these should
be referred, and identify patterns and triggers which may lead to inappropriate
behavioural responses

The resulting report, created using the pro forma in appendix 2 will be placed in the learner’s 
Portfolio. 

Guidance on the recorded observation 

The recorded observation elements of this unit will be recorded by the Internal Assessor 
using the pro forma in appendix 2. Observations need not all be carried out on one occasion, 
but all criteria must be met before the report form is signed off and placed in the learner’s 
Portfolio. 



Certificate for Music Educators/Assessment Framework 

 ��

© The Associated Board of the Royal Schools of Music 2019 

Unit 5: Equality, diversity and inclusion in music education 

Unit 5 Summary 

This unit focuses on learners’ understanding of equality, diversity and inclusion in music 
education, specifically in relation to their own practice, on their awareness of the relevant 
legislation, guidelines, policies and procedures, and their ability to promote inclusive practice 
in the workplace. 

In this unit, learners can demonstrate their understanding of the equality, diversity and 
inclusion issues impacting upon children and young people’s learning in music, and how 
they can actively work within specific contexts to take account of these issues on the one 
hand, and actively work to promote inclusive practice on the other. Based upon their own 
experience, the policies and procedures of the context/s in which they are working, and 
observation of colleagues and peers at work, learners will be able to present ways in which 
they have adapted their work to take account of equality, diversity and inclusion issues, and 
how the knowledge and experience they have equips them for unexpected and even critical 
situations. 

 Learning outcomes Assessment tasks 
5.1 Understand what is meant by 
diversity, equality and inclusion in 
music education 

5.1.1 Explain what is meant by: 
a) Diversity
b) Equality
c) Inclusion
d) Discrimination

5.1.2 Explain how music making can help promote 
equality, diversity and inclusion 
5.1.3 Explain how current legislation and codes of 
practice relating to equality, diversity, inclusion and 
discrimination apply to own role in music education 

5.2 Be able to overcome barriers 
to musical learning 

5.2.1 Respond to diverse learning needs and 
aspirations 
5.2.2 Employ different strategies and approaches to 
address the specific needs of all individuals 
5.2.3 Employ a range of musical genres, traditions 
and learning strategies to maximise the success of all 
individuals 
5.2.4 Identify common assumptions about musical 
learning that unintentionally create barriers for 
individuals 

5.3 Be able to promote diversity, 
equality and inclusion in musical 
learning 

5.3.1 Interact with individuals in ways that respect 
their beliefs, culture, values and preferences, and 
specifically in the context of musical learning 
5.3.2 Take actions that model and promote inclusive 
practice in musical learning 
5.3.3 Describe ways of challenging discrimination to 
promote inclusive practice in musical learning 
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Unit 5 assessment requirements

The assessment for this unit consists of two 
elements: 

Element Assessment Criteria Covered 
Professional 
Discussion 

5.1.1 – 5.1.3, 5.3.3 

Recorded 
Observation 

5.2.1 – 5.2.3, 5.3.1 & 5.3.2 

Guidance on the professional discussion 

The discussion, which must be recorded in digital video format, should last no less than 15 
minutes, and will follow this structure: 

• Learners will present a summary of their understanding of what is meant by diversity,
equality and inclusion in music education, with specific reference to their own practice

• Learners will then explain how these can be promoted through inclusive practice in
music education, giving examples drawn from their own experience

• Through questioning, learners will then be led to explore ways in which current
legislation and codes of practice relating to equality, diversity, inclusion and
discrimination apply to their own role in music education. They should also describe
ways in which they have adapted their own practice in the light of them

• The assessor will then present the learner with a scenario based on a group teaching
situation and invite a response, enabling the learner to demonstrate understanding of
inclusive music education in practice

The resulting report, created using the pro forma in appendix 2, will be placed in the 
learner’s Portfolio. 

Guidance on the recorded observation 

The recorded observation elements of this unit will be recorded by the Internal Assessor 
using the report form in appendix 2. Observations need not all be carried out on one 
occasion, but all criteria must be met before the report form is signed off and placed in the 
learner’s Portfolio. 
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Unit 6: Safeguarding children and young people in music education 

Unit 6 summary 

This unit focuses on learners’ knowledge of safeguarding in the context of music education, 
on their awareness of the relevant legislation, guidelines, policies and procedures, and their 
ability to promote safe practice in the workplace.  

In this unit, learners can demonstrate their understanding of safeguarding issues impacting 
upon children and young people’s learning in music, and how they can actively work to 
ensure the welfare and well-being of the children and young people with whom they work. 
Based upon their own experience, the policies and procedures of the context/s in which they 
are working, and observation of colleagues and peers at work, learners will be able to present 
ways in which they have adapted their work to take account of safeguarding issues, and how 
the knowledge and experience they have equips them for unexpected and even critical 
situations. 

Learning outcomes Assessment tasks 
6.1 Understand legislation, guidelines, 
policies and procedures for safeguarding 
children and young people in their 
musical learning 

6.1.1 Identify the current legislation, guidelines, 
policies and procedures for safeguarding 
children and young people, and their 
application in the context of music education 
6.1.2 Explain the roles of different individuals 
and agencies involved in safeguarding children 
and young people in their musical learning 

6.2 Know what to do when children or 
young people are ill or injured 

6.2.1 Describe the actions to take when 
children or young people are ill or injured 

6.3 Know how to respond to evidence or 
concerns that a child or young person 
has been abused, harmed or bullied 

6.3.1 Describe actions to take in response to 
evidence or concerns that a child or young 
person: 

a) has been abused, harmed (including
self-harm) or bullied

b) could be at risk of harm, abuse or
bullying

6.3.2 Explain the principles and boundaries of 
confidentiality and when to share information 

6.4 Be able to create a safe and 
appropriate environment for musical 
learning 

6.4.1 Support learners in developing safe and 
appropriate musical techniques, including 
instrumental care and hygiene 
6.4.2 Explain the guidelines and boundaries for 
appropriate and inappropriate touch when 
supporting learners’ music making 
6.4.3 Demonstrate strategies to promote and 
safeguard auditory health 
6.4.4 Promote safe practice in the use of ICT, 
including the internet and on-line activities, 
mobile phones, social media, and music 
technology 

6.5 Know how to avoid risks and 
possible consequences to self when 
working with children and young people 

6.5.1 Explain how music educators can avoid 
risks and possible consequences to themselves 
when they work with children and young people 
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Unit 6 assessment requirements 

The assessment for this unit consists of two elements: 

Element Assessment criteria covered 
Professional 
discussion 6.1.1 & 6.1.2, 6.2.1, 6.3.1 & 6.3.2, 6.4.2, 6.5.1 

Recorded 
observation 

6.4.1, 6.4.3 & 6.4.4 

Guidance on the professional discussion 

The discussion, which must be recorded in digital video format, should last no less than 15 
minutes, and will follow this structure: 

• Learners will present a summary of current legislation, guidelines, policies and
procedures for safeguarding children and young people, and their application in the
context of music education, with specific reference to their own practice

• Learners will then explain the roles of different individuals and agencies involved in
safeguarding children and young people in their musical learning, and describe the
actions to take when children or young people are ill or injured, giving examples
drawn from their own experience

• The assessor will then present the learner with a scenario and invite a response,
enabling the learner to demonstrate understanding of the actions that should be
taken in response to evidence or concerns that a child or young person has been
abused, harmed (including self-harm) or bullied, or could be at risk of these

• Through questioning, learners will be encouraged to explore the principles and
boundaries of confidentiality and when to share information, and also to show how,
drawing on their own practice, they implement guidelines and boundaries for
appropriate and inappropriate touch when supporting learners’ music making, and
actively seek to avoid risks and possible consequences to themselves when they
work with children and young people

The resulting report, created using the pro forma in appendix 2, will be placed in the 
learner’s Portfolio. 

Guidance on the recorded observation 

The recorded observation elements of this unit will be recorded by the Internal Assessor 
using the report form in appendix 2. Observations need not all be carried out on one 
occasion, but all criteria must be met before the report form is signed off and placed in the 
learner’s Portfolio. 
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Appendix 1: Sample templates for use in units 2 and 3 

Sample lesson plan template (Unit 2) 

Name of candidate Number of 
pupils 

Age/Year Group Date of Lesson 

Learning objectives 

Starter activity Timings How learning objectives are met 

Main activity/activities 

Plenary and review 

Notes on differentiation, including potential extension activities 

Resources 

Additional notes 
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Name of candidate Number of 
pupils 

Age/Year 
group 

Date of lesson 

How well do you think you did today? Choose one of the pictures. 

Complete the following sentences: 
Today I learned 

What I found interesting about today was 

What surprised me was 

Right now I am feeling 

What was fun about today was 

What I liked best was 

Why? 

What I would change would be 

Why? 

Thank you! 

Sample pupil lesson evaluation template (Unit 2)
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Sample lesson evaluation template (Unit 2) 

Name of candidate Number of 
Pupils 

Age/Year 
group 

Date of lesson 

To what extent do you feel you met the learning objectives? 

How successful were the teaching strategies and activities you chose? 

How successful were the structure of the lesson and the sequencing of activities? 

How musical did you feel the lesson was? 

If you could teach this lesson/lead this session again, what would you do differently? 

Were there any differentiation needs you could address more successfully? How? 

What were the results of any formative or summative assessment you conducted during the 
lesson? 

Any additional reflections? 
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Sample Professional Development Plan template (Unit 3) 

Name of candidate Date 

Summary of start of course reflection 

Specific needs identified 

Key aims 

Rationale for plan 

Resources needed 
and how secured 

Projected completion 
date 

Key targets: short-term 

Key targets: mid- to long-term 

How will you know if you have achieved your aims? 

Any other observations, including ideas for future ongoing professional development 

Signature of candidate Date Signature of Internal Assessor 
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Name of candidate Number of 
pupils 

Age/Year group Course provider 

Planning 2.1.1 Plan and agree appropriate 
learning objectives 

2.1.2 Design musical learning activities 
which meet the learning objectives 

2.1.3 Prepare a range of appropriate 
repertoire/resources/learning materials 

2.1.4 Plan how the process, outcomes 
and impact of musical learning activities will 
be evaluated against learning objectives 

2.2.1 Prepare learning environments 

2.2.2 Identify potential risks or hazards 

2.2.3 Take actions to minimise risks and 
remove hazards Working 

towards 
Criteria met 

Facilitating 2.3.1 Select and use appropriate strategies, 
resources and pedagogical approaches 

2.3.2 Demonstrate appropriate technical, 
musical and artistic concepts and skills in a 
musical way 

2.3.3 Communicate musically 

2.3.4 Explore ways to integrate own 
musical interests and expertise within 
learning process 

2.3.5 Analyse learning situations 
throughout musical learning activities to 
adapt as appropriate and support sustained 
progression 

2.3.6 Support and encourage the 
development and adoption of safe and 
appropriate techniques in music-making 

2.3.7 Use a range of appropriate musical 
assessment techniques/methods 

Working 
Towards 

Criteria met 

Date Name and signature of Internal Assessor 

Appendix 2: Report pro forma

Unit 2 recorded observation report
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Brief overview of activity on which the PDP 
focuses Each part of the professional discussion 

requirement may be completed separately (in 
which case only that section should be 
completed) or in combination with others. 

Unit 3: Reflective practice and professional 
development 

Present summary of reflective practice 

Illustrate with examples of own practice 

Present professional development plan 

3.1.1 Compare models of reflective practice 

3.1.3 Explain the importance of reflective 
practice and feedback from others to improve 
own performance 

3.1.4 Evaluate how own practice has 
developed and improved through reflection 
on best practice, challenges, failures and 
mistakes 

3.2.1 Explain how own role fits into the 
broader music education context 

3.2.2 Identify opportunities for progression in 
own role and in wider creative, cultural and 
education contexts 

3.3.1 Explain the importance of continually 
improving own practice in music and music 
education 

3.3.2 Explain how to overcome potential 
barriers to professional development 

3.3.3 Compare the use of different sources 
and systems of support for professional 
development 

3.3.4 Explain factors to consider when 
selecting opportunities and activities for 
keeping knowledge and practice up to date

Name of candidate Notes for user 

A more detailed descriptor for each point can 
be found in the qualification specification. 

Course provider 

3.1.2 Explain the importance of reflective 
 ve performance 

Unit 3 professional discussion report
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3.4.1 Evaluate own knowledge and 
performance against professional 
standards and benchmarks

3.4.2 Prioritise development goals and 
targets to meet expected standards of 
practice, needs of participants and current 
needs in music education provision 

3.6.1 Use personal development and 
reflective practice to respond and adapt to 
meet the needs of those who participate in 
musical learning and align with changing 
roles and contexts within music education 

Working 
Towards 

Criteria met 

Date Name and signature of Internal Assessor 

Respond to questions



Certificate for Music Educators/Assessment Framework 

 ��

© The Associated Board of the Royal Schools of Music 2019 

Units 4, 5 and 6 recorded observation report 

Name of candidate Number of 
Pupils 

Age/Year 
group 

Course provider 

Managing behaviour 4.2.2 Establish ground rules which 
underpin appropriate behaviour and respect 
for others 

4.2.3 Implement strategies for promoting 
positive behaviour 

4.2.4 Demonstrate realistic, consistent 
and supportive responses to children and 
young people’s behaviour 

4.2.5 Provide an effective role model for 
the standards of behaviour expected, such 
as self-discipline and self-control 

4.3.1 Implement strategies for managing 
inappropriate behaviour and/or minimising 
disruption caused 

4.3.2 Apply and model rules and 
boundaries consistently and fairly 

4.4.2 Take appropriate action to pre-
empt, divert or defuse potential flash points 

4.4.3 Use agreed strategies for dealing 
with challenging behaviour Working 

towards 
Criteria met 

Inclusive practice 

5.2.1 Respond to diverse learning needs 
and aspirations 

5.2.2 Employ different strategies and 
approaches to address the specific needs 
of all individuals 

5.2.3 Employ a range of musical genres, 
traditions and learning strategies to 
maximise the success of all 

5.3.1 Interact with individuals in ways which 
respect their beliefs, culture, values and 
preferences 

5.3.2 Take actions that model and promote 
inclusive practice 

Working 
Towards 

Criteria met 
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Safeguarding 6.4.1 Support learners in developing safe 
and appropriate musical techniques, 
including instrumental care and hygiene 

6.4.3 Demonstrate strategies to promote 
and safeguard auditory health 

6.4.4 Promote safe practice in the use of 
ICT 

Working 
Towards 

Criteria met 

Date Name and signature of Internal Assessor 
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Units 4, 5 and 6 professional discussion report 

Name of candidate Notes for user 

A more detailed descriptor for each point can be 
found in the qualification specification. 

Each part of the professional discussion requirement 
may be completed separately (in which case only that 
section should be completed) or in combination with 
others. 

Course provider 

Units covered

    4      5      6     

Unit 4: Promoting positive behaviour 

Present policies and procedures 

Questions/scenario 

Own experience 

4.1.1 Summarise the policies and procedures of a 
chosen setting 

4.1.2 Explain how the policies and procedures 
support children and young people to feel safe, make 
positive contributions, develop social and emotional 
skills and understand expectations and limits 

4.1.3 Explain the benefits of applying boundaries and 
rules in accordance with these procedures 

4.2.1 Explain the benefits of actively promoting 
positive behaviour and how this is linked to motivation 

4.3.4 Explain the sorts of behaviour or discipline 
problems that should be referred to others and to 
whom these should be referred 

4.4.1 Identify patterns and triggers which may lead to 
inappropriate behavioural responses 

Working Towards Criteria met 

Unit 5: Equality, diversity and 
inclusion 

Explain terminology and 
contextualise to music education 

Questions 

Scenario 

5.1.1 Explain what is meant by: diversity; equality; 
inclusion; and discrimination 

5.1.2 Explain how music making can help promote 
equality, diversity and inclusion 

5.1.3 Explain how current legislation and codes of 
practice relating to equality, diversity, inclusion and 
discrimination apply to own role in music education 

5.3.3 Describe ways of challenging discrimination to 
promote inclusive practice in musical learning 

Working Towards Criteria met 
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Unit 6: Safeguarding 

Present a summary 

Explain roles 

Scenario 

Questions 

6.1.1 Identify the current legislation, guidelines, 
policies and procedures for safeguarding children and 
young people, and their application in the context of 
music education 

6.1.2 Explain the roles of different individuals and 
agencies involved in safeguarding children and young 
people in their musical learning 

6.2.1 Explain the actions to take when children or 
young people are ill or injured 

6.3.1 Describe actions to take in response to 
evidence of concerns that a child or young person has 
been, or could be, at risk of harm, abuse or bullying 

6.3.2 Explain the principles and boundaries of 
confidentiality and when to share information 

6.4.2 Explain the guidelines and boundaries for 
appropriate and inappropriate touch when supporting 
learners’ music making 

6.5.1 Explain how music educators can avoid risks 
and possible consequences to themselves when they 
work with children and young people 

Working  Towards Criteria met 

Date Name and signature of Internal Assessor 




